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Introduction and Demographics 
Montrose County School District (MCSD) is a small western Colorado district with 6,260 
enrolled students.  22% of our student population comes from homes with a primary language 
other than English and 16% of the student body is still developing in English language 
proficiency.  Spanish is the dominant second language of the community.  See charts:  1) 
Breakdown of MCSD English Learner (EL) Population by Proficiency Level 2) MCSD 
Language Backgrounds  3)  Hispanic vs Non-Hispanic 4)  EL students who are Gifted and 
Talented 5) EL students who are identified as having special needs. 

1)  2017-2018 MCSD EL Population by Proficiency Level  

2)  Languages Spoken at MCSD
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3)  Hispanic vs Not Hispanic Students at MCSD

4) ELs Who also Receive Gifted & Talented Services at MCSD

5)  ELs Who also Receive Exceptional Student Services at MCSD

4.18.18HH



Page �6
The MCSD community takes pride in the cultural and linguistic diversity present in our schools. 
We recognize the unique perspectives, varied experiences and great potential for success that our 
ELs bring to the school environment.  We also embrace the inherent challenges in teaching 
learners with developing language needs.   

In the Spring of 2015, Montrose County School District invited the Colorado Department of 
Education to complete a thorough review of the district’s English Language Development 
Program.  The foundation used for the review was Castañeda v. Pickard (1981), the landmark 
court case that established a three-pronged approach to determine ELD program compliance with 
the Office for Civil Rights laws and Department of Justice court orders.  CDE added a fourth 
prong that focuses efforts around the effective communication and collaboration necessary for 
organizational effectiveness.  The four prongs, as outlined by CDE, follow:

1. Theory:  Educationally sound and research-based

2. Practice:  Effective implementation-transforming theory into practice with fidelity and 
include adequate resources and personnel

3. Results:  Analysis of information, program evaluation, modification, and plan for 
improvement

4. Communication and Collaboration:  Efforts resulting in common goals

MCSD embraced the guidance provided by the review and set forth a plan for a five year journey 
of improvement.  Beginning in the fall of 2015, district personnel, teachers, staff, families, 
students and community members pulled together to develop a strong English Language 
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Development Program that supports our English learners.  Visit Colorado Department of 
Education's Office of Culturally and Linguistically Diverse Education here. 

MCSD ELD Program Mission and Vision 
We teach our K-12 English learners to understand and use the English language, preparing each 
student to participate fully and effectively in social and academic endeavors. Our vision is to see 
our students purposefully engaged with their English speaking peers in the academic learning of 
the content classroom while steadily and adequately growing in English language proficiency. 
Our goal for student learning is based on current research by CDE (2018), and the WIDA-World 
Class Instructional Design and Assessment Consortium; the EL will increase by one overall 
English language proficiency level each year. Finally, EL performance objectives are drawn from 
WIDA’s performance criteria; ELs will master English in vocabulary usage, language forms and 
conventions, and linguistic complexity (WIDA, 2013).  (Taken from the Guidebook on Designing, Delivering, 

and Evaluating Services for English Language Learners, Colorado Department of Education, 2018)  

Learn more about the MCSD Program here.

Federal Laws and Legal Requirements 

In the last fifty years, the United States has made significant progress toward advocating for and 
improving educational opportunities for all students. Federal statutes prohibiting discrimination 
in educational programs have been enacted to protect the rights of students; most notably Title 
VI of the Civil Rights Act of 1964 prohibiting race, color, and national origin discrimination 
(U.S. Department of Education, 1999). This civil rights law and a number of other court cases 
represent a national commitment to end discrimination in education (U.S. Department of 
Education, 1999). Many state and federal laws are designed to help deliver the promise that 
every individual has the right to develop his or her talents to the fullest which have helped bring 
about profound changes in American education (U.S. Department of Education, 1999). 

Below is a summary of federal laws and Supreme Court cases protecting English learners and 
district obligations in serving this population of students.   

Title VI of the Civil Rights Act (1964) 

• Prohibits discrimination based on race, color or national origin 

• Students may not be excluded from any program or activity receiving federal financial 
assistance 

Office for Civil Rights Memorandum (1970) 

• Requires school districts to take affirmative steps to rectify language deficiencies 
4.18.18HH
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• Prohibits assignment to special education classes based on English language skills 

• Requires parent notification of school activities 

• Forbids specialized programs for English learners to operate as an educational dead-end or 
permanent track 

Lau v. Nichols – 414 U.S 563 (1974): Supreme Court case which reaffirmed Title VI of the 
Civil Rights Act 

• A civil rights case was brought by Chinese American English learners in San Francisco, 
California which claimed that lack of linguistically appropriate accommodations (e.g. 
educational services in English) effectively denied the students equal educational 
opportunities on the basis of their ethnicity, as required by Title VI of the Civil Rights Act 
of 1964. 

• The US Supreme Court in 1974 ruled in favor of the students 
“There is no equality of treatment merely by providing students with the same facilities, 
textbooks, teachers, and curriculum; for students who do not understand English are 
effectively foreclosed from any meaningful education.

Equal Educational Opportunities Act of (1974) 

• Denial of equal educational opportunity prohibited 
• Prohibits discrimination against faculty, staff and students, including racial segregation of 

students
• Requires school districts to take action to overcome academic and linguistic                       

barriers to students’ equal participation 

The Lau Remedies (1975) 

• Specifies approved approaches, methods, and procedures for: 
-Identifying and evaluating   national origin minority students’ English language skills; 

• Districts and schools required to: 
– Determine instructional English language development program 
– Decide when English learners no longer need English language development services 
– Determine the professional standards educators must meet to deliver the English             
   language development program 

Castañeda v. Pickard (1981): Court case challenging a school district for not meeting Lau v. 
Nichols and the Equal Educational Opportunities Act 

• Roy Castañeda, father of two Mexican-American children, led suit against the 
Raymondville Independent School District(RISD) in Texas arguing: 
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– That the district failed to establish sufficient bilingual education programs, which 
would have aided his children in overcoming the language barriers that prevented them 
from participating equally in the classroom 
– There was no way to sufficiently measure the Raymondville Independent School 
District’s approach to overcoming language barriers, as required in Lau v. Nichols 
(1974) 

• Court ruling established three prong approach to measure compliance with the Equal 
Educational Opportunities Act (1974) as it relates to English learner programs. 
– Theory-ELD program must be based on sound educational theory
– Practice-ELD program is implemented with fidelity and with appropriate scale and 
   human resources, to transform theory into practice.
– Evaluation-Measures effectiveness of ELD program. 

Plyler v. Doe: Right to Attend Free Public School (1982) 

The US Supreme Court struck down a state statute denying funding for education to 
unauthorized immigrant children and simultaneously struck down a municipal school district’s 
attempt to charge unauthorized immigrants an annual $1,000 tuition fee for each undocumented 
immigrant student to compensate for the lost state funding.  As a result of Plyler ruling, public 
schools may not: Deny admission to a student during initial enrollment or at any other time on 
the basis of undocumented status. 

Office of Civil Rights and Department of Justice Guidance and Resources: 

• Office for Civil Rights Reading Room 
• Department of Justice Website 
• Joint Dear Colleague letter (Jan 7, 2015) 
• English Learner Toolkit-OELA  

 

 Every Student Succeeds Act (ESSA), 2017   

President Obama signed the Every Student Succeeds Act into law on December 10, 2015. This 
bipartisan measure reauthorizes the 50-year-old Elementary and Secondary Education Act 
(ESEA), the nation’s national education law and longstanding commitment to equal opportunity 
for all students. 

ESSA includes provisions that will help to ensure success for students and schools. Below are 
some of the key provisions. The law: 

• Advances equity by upholding critical protections for America’s disadvantaged and high-need 
students. 
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• Requires—for the first time—that all students in America be taught to high academic standards 
that will prepare them to succeed in college and careers. 

• Ensures that vital information is provided to educators, families, students, and communities 
through annual statewide assessments that measure students’ progress toward those high 
standards. 

• Helps to support and grow local innovations—including evidence-based and place-based 
interventions developed by local leaders and educators—consistent with our investing in 
innovation and promise neighborhoods 

• Sustains and expands this administration’s historic investments in increasing access to                
high-quality preschool. 

• Maintains an expectation that there will be accountability and action to effect positive change 
in our lowest performing schools, where groups of students are not making progress, and 
where graduation rates are low over extended periods of time. 

• Learn more about ESSA Legislation here.   
(Taken from the Guidebook on Designing, Delivering, and Evaluating Services for English Language Learners, Colorado Department of 
Education, 2018)

Stages of Language Development 
(Taken from the Guidebook on Designing, Delivering, and Evaluating Services for English Language Learners, Colorado Department of 
Education, 2018)

Understanding the languages and cultures of ELs is the first step to understanding how to design, 
implement, monitor and evaluate programs to help them progress toward English proficiency, as 
well as attain challenging content and academic achievement standards. The ability to listen, 
speak, read and write is basic to academic success in any language. Whether children have been 
educated in their home country or the U.S., whether instruction is in English or another language, 
once students enter Colorado’s education system, regardless of the instructional program 
implemented or the language used in the classroom, our goal is to provide them the opportunity 
to attain English proficiency and achieve academic success. For many ELs, contact with English 
begins at school, which is where our task begins. 

Understanding the distinction between first language development and second language 
acquisition is necessary to set the foundation for learner-centered instructional strategies for ELs. 
Five principles apply to both first and second language acquisition: 

1. Language is learned by using language. 

2. The focus in language learning is meaning and function (not form). 
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3. Successful language learning is non-stressful, meaningful, concretely-based and 

comprehensible. 

4. Language is self-directed, not segmented or sequenced.

5. Conditions necessary for language acquisition essentially are the same for all children.

These principles support practices, recommended in this document, that facilitate language 
learning.  Just as children learn to read by reading, and to write by writing, they learn language 
by using language. The rate of language development will vary; under optimal conditions, it 
takes ELs 4–10 years to develop academic English fully—to be able to listen, speak, read and 
write in a way that is indistinguishable from a native English speaker.  

Acquiring a Second Language
Children best acquire a second language in much the same way that they acquired their first 
language, by learning to communicate and make sense of their world. This process is made more 
challenging in academic settings because second language learners need the new language to 
interact socially, as well as learn subject matter and achieve academically. 

According to Krashen (1982), a new language is acquired subconsciously as it is used for various 
purposes. People acquire language when they receive oral or written messages they understand. 
These messages provide comprehensible input that eventually leads to output in the form of 
speaking and writing. If a student needs to know how to ask for milk in the cafeteria, s/he 
acquires the vocabulary needed to accomplish this task. By using language for real purposes, it is 
acquired naturally and purposefully. Language can be acquired through reading and writing, as 
well as through listening and speaking. 

Students acquire second languages through exploration of verbal expression that increases as 
confidence and knowledge are gained through trial and error. ELs learn English more quickly 
when teachers use pictures, gestures, manipulatives and other means to make English 
comprehensible, while at the same time reducing the stress associated with the expectation that 
students immediately produce the new language. 

Cummins (1980) originally suggested a framework that distinguishes between language used for 
basic social interaction and that used for academic purposes. Basic Interpersonal Communication 
Skills (BICS) refers to language skills needed for social conversation purposes. Cognitive 
Academic Language Proficiency (CALP) refers to formal language skills used for academic 
learning. 

Though not all face-to-face interaction is at the basic communication level, students generally 
acquire a strong enough foundation to participate in spontaneous conversation rather quickly 
(Cummins, 1981). Thomas and Collier (A National Study of School Effectiveness for Language 
Minority Students’ Long-Term Academic Achievement, 1995) estimated that it could take as 
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long as 14 years for older students who begin second language acquisition without literacy skills 
or consistent prior formal schooling in their first language. 

Cummins later refined his framework to better capture the complex and multidimensional social 
and academic aspects of language learning (below). He proposed that all communication tasks 
can be viewed along two intersecting dimensions—cognitive demand and contextual 
embeddedness. Instruction should be planned to move among the quadrants, increasing the 
cognitive demand with familiar/embedded language and teaching new language in relation to 
familiar content. 

• Silent/Receptive—The student does not respond verbally in L2, although there is receptive 
processing. The student should be included actively in all class activities but not forced to 
speak. Teachers should give students in this stage sufficient time and clues to encourage 
participation. Students are likely to respond best through non verbal interaction with peers, 
being included in general activities and games, and interacting with manipulatives, pictures, 
audiovisual and hands-on materials. As students progress through this stage, they will provide 
one-word verbal responses by repeating and imitating words and phrases. 

• Early Production—Students begin to respond verbally using one or two words and develop 
the ability to extract meaning from things spoken to them. They continue to develop listening 
skills and build a large recognition vocabulary. As they progress through this stage, two or 
three words may be grouped together in short phrases to express an idea. 

• Speech Emergence—ELs begin to respond in simple sentences if they are comfortable with 
the school situation and engaged in activities during which they receive large amounts of 
comprehensible input. All attempts to communicate (i.e., gestures, following directions) 
should be received warmly and encouraged. It is especially important that neither the 
instructor nor the students make fun of or discourage students’ attempts at speech. 

• Intermediate Fluency—Students gradually transition to more elaborate speech so that stock 
phrases with continued good comprehensible input generate sentences. The best strategies are 
to give them more comprehensible input, help them develop and extend recognition 
vocabulary and provide chances to produce language in comfortable situations. 
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Cummins, J (1984) Bilingualism & Special Education: Issues in Assessment and Pedagogy. San Diego: College Hill Press, p 139.

MCSD ELD Program Model   
MCSD’s ELD program is an “All English” model.  English language instruction is universal; 
taught by all educators and infused into all content areas and interventions.  To ensure our EL 
population’s needs are met, each of our schools employ an English Language Development 
(ELD) Specialist who oversees EL programs and instruction.  The following are in place to 
support a quality English language instructional delivery plan for our ELs as well as every 
student in our district.

Systems of Instruction
• Colorado Academic Standards and Colorado English Language Proficiency Standards are 

interwoven into all academic areas.

• State and district data, as well as ongoing formative assessments, are used to determine EL 
needs in grade level content proficiency as well as English language development,

• Multi-tiered systems of support are utilized to ensure EL learners receive appropriate and 
timely interventions in reading, writing, math, and/or other areas, as needed.  

• The WIDA Standards Framework is understood and utilized by every educator to provide in-
depth and appropriate language instruction.

A
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• Teachers use best practices in English language development instruction.

• Newcomers, Non-English Proficient learners and Low-Limited English Proficient learners 
receive data-driven, direct English language instruction from the ELD Specialist.

Professional Development

Educators receive ongoing professional development through district-wide training as well as 
support and guidance from building ELD Specialists, ELPA Curriculum Coordinator and EL/
Migrant Coordinator.  PD centers around a deep understanding of the WIDA framework, 
language development, English language instruction and how to infuse it into content instruction, 
best practices in teaching and learning, and effective collaboration.   Learn more about 
professional development for ELD Specialists here.                                                      

Collaboration

At MCSD, our ELD Specialists support content teachers by sharing their expertise around 
English language development.  They use the EduSkills reporting system to provide the 
classroom teacher with detailed data analyses and instructional recommendations for EL 
learners.  Learn more about ELD collaboration here.

Identification of English Learners 
The Colorado Department of Education gives us the following guidance concerning the 
identification of ELs. 

4.18.18HH

The district will use the WIDA-ACCESS Placement Test (WAPT) to assess the English language 
proficiency of all  students enrolled in its schools that have a language other than English spoken in 
the home.  Based on the results and a body of evidence (BOE), each student will be identified as 
Non-English Proficient (NEP) or Limited English Proficient (LEP).  Program placement and 
instructional decisions will be based on the student’s English language proficiency designation and 
the BOE. When parents/guardians indicate on the Home Language Survey (HLS) that there is a 
language other than English present in the home or if educators notice evidence of a primary or home 
language other than English, the student will be tested using WAPT. A parent may decline ELD 
services, but cannot decline the English learner designation.  If a student is not identified as an 
English learner they are not eligible for ELD services. 

To ensure an equitable identification process for all students, all students must follow the same 
process. This process includes, but is not limited to foreign exchange, migrant, refugee, home school, 
online, charter and adopted students. 
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Upon enrollment in MCSD, families complete a Home Language Survey.   Students whose 
Primary Home Language is Other than English (PHLOTE) are automatically tagged within the 
Infinite Campus database system. Infinite Campus communicates new student status to the web-
based reporting platform, Schoolzilla.  ELD Specialists monitor the Schoolzilla Dashboard on a 
weekly basis to ensure new PHLOTE students are assessed and information is entered within the 
10 day timeframe.   (30 day timeframe at the beginning of the year).  ELD Specialist administers 
the WAPT assessment and ensures that at least one Student Oral Language Observation Matrix 
(SOLOM) form is completed by a content/classroom teacher.  

When a student qualifies for ELD services, the ELD Specialist sends home an ELD Program 
Qualification letter informing parents of student qualification, English proficiency levels, and the 
recommended instructional programming available to service their child.  Families may choose 
to accept or decline MCSD ELD Program services.  Learn more about English learner 
identification here. 

English Learner Identification Flowchart
(Taken from the Guidebook on Designing, Delivering, and Evaluating Services for English Language Learners, Colorado 
Department of Education, 2018)
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ELD Program Cycle Flowchart
(Taken from the Guidebook on Designing, Delivering, and Evaluating Services for English Language Learners, Colorado 
Department of Education, 2018)
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Program Placement and Instruction   
When a student has been identified as an English learner, he/she is placed in the MCSD ELD 
Program.  The English Language Acquisition Plan (ELAP)  informs educators around EL 
assessment data, language and content area goals as well as appropriate scaffolds for content area 
instruction.   

To collect data for newly identified EL learners, ELD Specialists will:

• Review English ELAPs in EduSkills.  Learn more about ELAPs here. 
• Search Infinite Campus database for detail on EL’s past experiences in this and other districts.
• Gather information regarding EL’s level of proficiency in primary language and use of 

language in the home environment.  If warranted, ELD Specialist will talk directly to 
parents or send home Family Information for Evaluation for PHLOTE Students forms 
in appropriate language.  Oral IPT may be administered in Spanish if needed.  

• Collaborate with other educators around student needs.  Refer to Instructional Delivery Plan 
to determine EL instructional tier.  Learn more about Instructional Delivery Plan here.  

MCSD English Language Development Assessment 
Framework 
There are three purposes for the assessment of English learners:  1) to identify PHLOTE 
(Primary Home Language Other than English) students that may qualify for English language 
development services,  2) to monitor student progress toward English language acquisition goals 
and inform instruction, and 3) to determine whether or not students have made adequate growth 
to qualify for redesignation to the status of Fluent English Speaker. 

Purpose of 

Assessment

Function of Assessment Assessments

Screening ELD Program 
Identification

To confirm the HLS and 
determine student language 
and academic proficiencies 
in English and their native 
language.

WIDA Placement test, W-APT, and  
one additional piece of evidence,   
SOLOM teacher checklist
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1.  Screening
WAPT, which stands for the WIDA-ACCESS Placement Test, is the screener to assist in the 
identification of students that qualify for English Language Development (ELD) programming.  
Per federal guidelines, students new to the district with a primary or home language other than 
English must be screened and placed within 30 days from the beginning of the school 
year. Throughout the remainder of the school year, this screening and placement determination 
must happen within two weeks of the student's enrollment (10 school days). 

2.  Formative Assessment and Progress Monitoring System
At MCSD, through rigorous, targeted, language-based instruction, we expect our ELs  to 
become proficient in academic English within 6 years of identification and qualification 
for the ELD Program.  Research conducted by the Colorado Department of Education 
(2015) tells us that it can take a year to move between proficiency levels 1-2, 2-3, 3-4, 
and 5-6.  Movement between proficiency levels 4-5 can take two years as an additional 
year may be necessary for students to reach a proficiency level 5 in writing.  

Formative Inform instruction, 
linked to standards, 
that complements 
large-scale 
assessment.

Determine student progress 
in language development 
and academic achievement 
in all content areas. 
 Ongoing throughout year.

Body of Evidence (Documentation 
collected and stored by ELD 
Specialist):
 1. District Progress Monitoring 

Assessment for reading: 
iReady 

 2. Teacher administered, 
performance-based 
assessment tasks.                         

   
    3.      IDEA Language Proficiency 

Test (IPT) 

Summative LEP Status 
Redesignation 
and Exit-
accountability for 
student learning

Determine student 
movement toward 
attainment of content 
standards

ACCESS for ELLs, PARCC ELA, 
iReady Reading, Writing Sample 
scored with MCSD Formative 
Assessment Rubrics
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English Language Development Timeline
Taken from Colorado Department of Education, 2015

While ACCESS for ELLs provides yearly English language proficiency data, ELD Specialists 
use the MCSD Formative Assessment and Reporting System to monitor incremental language 
development throughout the year.   Learn more about the MCSD Formative Assessment and 
Reporting System here. 

         

3.  Annual Measure of Proficiency 
The annual test (specific test window) that measures a student’s progress in acquiring academic 
English is ACCESS for ELLs. This assessment is administered to all students identified as an 
English Learner (NEP and LEP) in grades K-12.

◦ ACCESS for ELLs, Kindergarten is paper-based

◦ ACCESS for ELLs, grades 1-12 is computer-based

◦ Alternate ACCESS, grades 1-12 (for students with significant cognitive 
disabilities) is paper-based
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Redesignation of EL Status 
The Colorado Department of Education gives us the following guidance concerning the 
redesignation of LEP status.

English learner status (or designation) changes when he/she has progressed to a different English 
language proficiency level.  Each January, Non-English Proficient and Limited English Proficient 
learners take ACCESS for ELLs 2.0, the Colorado state assessment used to measure English 
language proficiency.   Test results are usually released in late April, at which time the MCSD 
Data Specialists review EL data in EduSkills to determine which learners will redesignate. 

There are two instances when an EL will be redesignated:

1. Redesignate from NEP to LEP:  any EL that scores 2.5 or higher in both overall composite 
and literacy composite on ACCESS for ELLs 2.0 qualifies for redesignation from Non-English 
Proficient (NEP) to Limited English Proficient (LEP) status.  A body of evidence is not necessary 
for redesignation from NEP to LEP status.  

2. Redesignate from LEP to FEP:  when ELs score 4.0 or higher in both overall composite and 
literacy composite on regular (not alternate) ACCESS for ELLs 2.0 they are targeted for possible 
redesignation.  At this point, the ELD Specialist reviews EL learner body of evidence data in 
EduSkills.

Qualification requires 1)  4.0 or higher on both overall composite and literacy composite 2) one 
piece of evidence to confirm proficiency in reading  3) one piece of evidence to confirm 
proficiency in writing.
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Districts  must  develop  a  standardized  process  and  criteria  for  further  investigation  and 
confirmation of an English learner’s ability to meet grade-level performance expectations. 
Each piece of evidence must align to the Colorado English Language Proficiency (CELP) 
standards and Colorado Academic Standards (CAS). A body of evidence should represent 
local data that is used to define academic growth and grade level proficiency as well as the 
student’s linguistic growth and English language proficiency.  

The review process  involves  classroom staff,  ELD staff,  school  specialists,  and the 
student’s family in a collaborative decision making process. 

The state mandated English language 

proficiency assessment, ACCESS for ELLs 

2.0, is used to initiate a student’s 

redesignation from LEP to FEP Monitor Year 

A body of evidence (BOE) must be compiled in 

order to confirm the student’s proficiency in 

English and grade level reading, writing and 

other content area proficiency.
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In the event that teachers believe a learner is ready to redesignate but the above body of evidence 
is not available, ELD Specialists will collaborate with the ELPA Coordinator to determine 
whether or not there is sufficient evidence to support redesignation. 

Learners that Qualify for Redesignation

Upon redesignation, ELs proceed through two years of monitor status and two years of exit 
status.  If at any time during these four years the EL learner does not maintain grade level 
performance in the areas of reading and writing, he/she will be placed back into the ELD 
program.  Families of ELs are notified of redesignation as well as re-entry into the ELD program 
by either email or letter. 

Irregular Progression Through ELD Program

In the event that an ELs LEP status does not reflect a normal progression/movement through the 
ELD Program (for example, irregularities such as NEP to FEP, or FEP to LEP), the ELD 
Specialist will document the reason in the IC system under LEP Status, notes.  In addition, the 
ELD Specialist will communicate the discrepancy to the ELPA Coordinator who will, in turn, 
communicate these unusual circumstances to the Data Specialist in charge of Infinite Campus.

Learn more about EL learner redesignation here.

Visit the Colorado Department of Education for more information about EL redesignation.

Reading	Evidence:

• CMAS-ELA:	Reading	  
• iReady	Reading	
• PSAT/SAT	

Wri&ng	Evidence:

• CMAS-ELA:	Wri8ng 
• Qualifying	Student	Wri8ng	Sample-	

content-based	wri8ng	
sample	scored	during	blind	
scoring	session	with	ELD	
Specialists	

• PSAT/SAT
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Curriculum and Instruction 
MCSD ELD Curriculum is designed to immerse our ELs in academic language; communication 
and collaboration within grade-level content knowledge and skills.  Our curriculum encourages 
our ELs to use all features of language (vocabulary, sentence structure, linguistic complexity) to 
acquire a new and deeper understanding of the language of the content areas and to communicate 
that understanding to others.  For this purpose, we use the WIDA Standards as our curriculum 
framework.  The WIDA Standards Framework combines the Colorado Academic Standards 
(CAS) with the Colorado English Language Development Standards in a system that embeds 
English language development within the content area study. Using a curriculum alignment 
template, our ELD Specialists conduct linguistic analyses of the content curriculum and identify 
potential challenges for ELs.  Instruction for ELs is then focused on content vocabulary, 
language functions, and the grammatical and lexical features of the written and oral language 
within content areas.  Learn more about MCSD English learner curriculum and instruction here.

The WIDA/Colorado English Language Development Standards

“WIDA’s 2012 Amplification of the English Language Development Standards, Kindergarten-Grade 12” Board of Regents of the University of 
Wisconsin System, on behalf o the WIDA Consortium, 2012. 

Standard Abbreviatio
n

English 
Language 
Development 
Standard 1

English language learners communicate for Social and 
Instructional purposes within the school setting

Social and 
Instructional 
language

English 
Language 
Development 
Standard 2

English language learners communicate information, ideas 
and concepts necessary for academic success int the content 
area of Language Arts

The language 
of Language 
Arts

English 
Language 
Development 
Standard 3

English language learners communicate information, ideas 
and concepts necessary for academic success int the content 
area of Mathematics

The language 
of 
Mathematics

English 
Language 
Development 
Standard 4

English language learners communicate information, ideas 
and concepts necessary for academic success int the content 
area of Science

The language 
of Sciencs

English 
Language 
Development 
Standard 5

English language learners communicate information, ideas 
and concepts necessary for academic success int the content 
area of 
Social Studies

The language 
of Social 
Studies
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English Language Acquisition Plans 
At MCSD, each EL receives an English Language Acquisition Plan.  The ELA Plans are an 
integral part of the ELs instructional plan as it provides detailed information around learner 
performance and needs.   In addition, the plans are a central tool for collaboration between 
educators, parents and learners.  ELA Plans include the following:

• Summative and formative assessment data
• Language goals within each content area and by individual student proficiency level as 

well as language domain (reading, writing, listening, speaking)
• Language objectives specific to vocabulary, sentence form and linguistic discourse
• Collaborative planning platform/lesson notes
• Observational notes
• Documentation of collaborative team members
• EL status/Instructional Delivery Plan tier

Learn more about ELAPs here.

Instructional Delivery Plan 
The heart of the MCSD ELD Instructional Delivery Plan is teacher collaboration.  Our ELD 
Specialists, general education teachers, and other educators, meet in collaborative teams to 
discuss English learner needs.  Discussions are based on content curriculum to be aligned, 
language proficiencies to be integrated and data around individual student learning needs.  As 
part of the collaborative process, MCSD schools embrace the Multi-Tiered Systems of Support 
framework.  While this system is in place for all students, it is an essential process for English 
language learners.  Following is an explanation of how collaboration and the MTSS framework 
are used to determine instructional delivery for ELs. (CDE, 2018) 

Learn more about the MCSD Instructional Delivery Plan here. 

Learn more about MCSD MTSS and ELs here.

Tier 1:  High LEP (4.0-4.9)  and FEP students (5.0-6.0)
EL learners that score High LEP or FEP on ACCESS for ELLs 2.0 receive TIER 1 Instructional 
Delivery Plans.  These students receive academic language instruction from the general 
education teacher, or within a coteaching structure, through targeted language objectives and 
within the grade level content curriculum.  CDE ELD guidelines specify that instruction in Tier 1 
for ELs should be “delivered in classrooms with teachers who are knowledgeable about the 
process of acquiring a second or additional language (Flynn & Hill, 2006), and know how to 
deliver culturally relevant content, literacy, and language instruction.”  The ELD Specialist’s role 
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for Tier 1 ELs is to collaborate with the general education teacher.  The ELD Specialist facilitates 
by sharing comprehensive data on ELs’ English language proficiency levels and by providing 
tools and strategies that can be used in the general education classroom to help ELs reach grade 
level proficiency in content areas as well as English language proficiency.

Tier 2:  High NEP (2.5-2.9) and Low LEP (3.0-3.9) Students
ELs that score High NEP or Low LEP on ACCESS for ELLs 2.0 receive TIER 2 Instructional 
Delivery Plans.  Like Tier 1 ELs, Tier 2 ELs receive academic language instruction from the 
general education teacher, or within a coteaching structure, through targeted language objectives 
and within the grade level content curriculum.  However, following with the MTSS system 
dynamic, Tier 2 ELs also receive an additional dose of targeted academic language instruction 
delivered by the ELD Specialist.  This instruction takes place outside of core content instruction 
(EL must participate in grade level content instruction with peers) and focuses on the preteaching 
and practicing of core content academic language. The purpose of Tier 2 instruction is to teach 
students the academic language needed to access grade level content during regular classroom 
instruction.  (Harlacher, Sanford, Nelson-Walker, 2016)  

Not all Tier 2 EL learners will need to receive targeted language instruction.   At MCSD, need is 
determined by districtwide progress monitoring reading assessments, i.e., DiBELS and/or iReady 
Reading* and the MCSD Formative Assessment System.  If a Tier 2 EL learner scores below 
grade level in reading, this is a valid indicator that language development may not be progressing 
at an adequate rate (Cox, Ottenbreit, Idle, and Herbert, 2016) and Tier 2 language services, 
delivered by the ELD Specialist, are to be implemented.  

While receiving targeted, small group language instruction, student progress continues to be 
monitored and documented through ongoing data collection (both qualitative and quantitative), 
i.e., authentic language development assessment data from student observations, review of 
student work samples, performance on common assessments, student-teacher conferences, etc. as 
well as EL EduSkills reports.

Especially important to the Tier 2 Instructional Plan is the ongoing collaboration between ELD 
Specialist and general ed teacher, and if appropriate, the Special Education teacher and reading 
interventionist. Together, they determine targeted needs of the EL and create instructional plans 
that provide support in those particular areas. (Chappuis, Stiggins, Chappuis, & Arter, 2012)
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Four key features of Tier 2 Instructional Delivery Plans include:                                       
(WiDA Consortium, 2013)
1. Supplementary resources to implement high-quality instructional strategies:                                      

Best practices in cultural and linguistic diversity while using same grade-level materials 
in both general education and ELD instruction**  (Gottlieb, M. and Ernst-Slavic, G., 
2013)

2. Targeted, direct, language instruction at high levels of intensity, groups of 5-8 students                                           
Grades K-1: 30min/day at least 3 days/week, oral language development through 
preteach and practice of academic language.***                                                                                                                              
Grades  2-12:  30-45 min/day at least 3 days/week, preteach and practice of academic 
language through all four domains (listening, speaking, reading, writing)

3. Ongoing progress monitoring specific to WIDA’s Features of Academic Language and 
regular documentation of student progress:  All NEP and Low LEP learners as well 
as High LEP and FEP that aren’t making adequate progress.                                                                                                     

4. Team decision-making and collaboration:  general education and ELD Specialist work 
closely together to determine student language needs and the format in which instruction 
will be delivered.  Collaborative teams decide upon and follow through with one or 
more of the following collaborative teaching structures:

• Direct small group instruction in class:   ELD Specialist teaches Tier 2 ELs in 
small group within the general ed classroom.  Other students of same language 
need may be included in instructional group.  ELD Specialist is responsible for 
“deconstructing” content standards and extracting the applicable   
academic language as well as by providing direct, targeted instruction to group. 
(Gottlieb, and Ernst-Slavic, 2013) See table. 

• Direct, small group instruction, out of class:  the ELD Specialist removes Tier 2 
ELs from the classroom for small group direct, targeted academic language                                            
instruction.  As above, ELD Specialist is responsible for “deconstructing” content                                 
standards and extracting the applicable academic language.

• Parallel Teaching:  co-planning of targeted language objectives and instructional 
delivery-  general ed teacher and ELD Specialist “deconstruct” content standards 
and extract the applicable academic language together and plan lessons.  Each 
teacher is responsible for instruction of specific areas, though they may not teach 
together or cover material at the same time. 

• Co-Teaching: of targeted language objectives within content lesson:  general 
education teacher and ELD Specialist “deconstruct” content standards and extract 
the applicable academic language together, plan lessons, and deliver content area/
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academic language instruction together.  Within this structure, both 
teachers monitor and document Tier 2 ELs’ English language development. 

• Secondary ELL Course:  ELD Specialist teaches a course to EL learners, i.e., 
ELL 1, ELL 2, Social Studies for ELL, etc.   S/he is responsible for 
“deconstructing”content standards and extracting the applicable academic 
language as well as differentiating instruction, within scheduled class time, to 
provide for Tier 2 small group (5-8 students), targeted instruction.

Tier 3:  Low NEP (1.0-2.4) Student and Newcomers 
ELs that score Low NEP on ACCESS for ELLs 2.0, and /or are Newcomers, receive TIER 3 
Instructional Delivery Plans.  These learners receives direct, intensive ELD instruction, delivered 
by the ELD Specialist via district newcomer programs and for a duration of 5-6 months.  After 
this time, the EL moves into a Tier 2 Instructional Delivery Plan.  Exceptions are made for the 
EL that is dually identified.  The EL on an IEP receives a customized Instructional Delivery Plan 
based on the Collaborative Team’s recommendations.

• Grades K-1 (students that score 1.0-2.4 in Listening and Speaking, Oral, ACCESS for
                                     ELLs 2.0) 30 min/day with “Look, Listen, Speak:  Interactive for ELLs”                                                                                                   
• Grades 2-5  45-90 min/day with “In the USA” by National Geographic
• Grades 6-12  45-90 min/day with “Everyday English Plus” by Voyager Sopris

The Spring 2015 ELD Program Review by CDE provided the following feedback:

• By law, all NEP and LEP students must receive grade-level content as well as academic 
English language development

• Targeted ELD instruction, distinct from literacy instruction, must be identified and 
implemented for all eligible ELL students

With this feedback in mind, we implement the following at MCSD:

During the MTSS process, or any collaborative session K-12, teachers may determine that an EL 
learner needs content interventions (i.e., reading, writing or math) in addition to language 
instruction.  In this situation, it is important to recognize two things: 1)  ELs have a legal right to 
receive necessary interventions in addition to direct language instruction.  2)  ELD Specialists do 
not serve as interventionists nor content area teachers.  They are specialists in the area of English 
language development and their focus is on the many facets of language instruction as well as the 
role of teacher facilitator for the teaching of academic language across the curriculum and in 
every classroom.  When this situation presents itself, the ELD Specialist maintains fidelity to his/
her area of expertise while, at the same time,  ensures that all ELs receive needed interventions 
and core content instruction from qualified teachers.  (CDE, 2015)
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A Summary of Research-Based Factors that Illustrate the Differences Between Tier 2 and 
Tier 3 ELD Instructional Delivery Plans

Adapted from Harlacher, Nelson Walker, & Sanford (2010)

Organizational Factors Tier 2 Tier 3

Time allotted for direct 
language instruction

30-45 min/day, 3-5 days/week 45-90 min/day, 4-5 days/week

Instructional Grouping 5-8 students (Can be within 
coteaching structure.)

1-3 students

Duration of Instructional 
Grouping

Between 8 and 20 weeks 5-6 months

Teacher Delivering Tier 2
Targeted Language 
Instruction

ELD Specialist or within 
coteaching structure

ELD Specialist 
and/or
Special Education Teacher

Teacher Delivering Tier 1
Academic Language

General Education Teacher or 
within coteaching structure

NA

Teacher Delivering 
Targeted Instruction in 
Reading
(Intervention)

Reading Interventionist
Special Education Teacher (IEP 
students)

NA

Assessment Factors Tier 2 Tier 3

Assessment Framework ACCESS 2.0
DiBELS, iReady
ELD Specialist driven progress
monitoring assessments and 
documentation through progress 
monitoring system.

ACCESS 2.0
Checkpoint assessments 
specific to newcomer 
programs.
ELD Specialist driven 
progress
monitoring assessments and 
documentation through 
progress 
monitoring system.

Instructional Factors Tier 2 Tier 3

Curriculum Academic language to support 
content area instruction.
WIDA/CELP Standards 2-5

Social and Instructional 
language
WIDA/CELP Standard 1

4.18.18HH



Page �28

*The	EL	newcomers	will	not	take	iReady	or	DiBELS	assessments	for	the	first	6	months	of	
enrollment.		During	these	first	months,	the	newcomer	will	receive	rigorous	instruc8on	in	social	
and	instruc8onal	language	via	the	districtwide	newcomer	program	for	given	grade	level.		AOer	
six	months,	the	EL	learner	will	take	iReady	and/or	DiBELS,	as	appropriate,		to	determine	a	
baseline	level	of	proficiency	in	reading	and/or	math.		

**Though	the	same	materials	are	used	in	both	general	ed	and	Tier	2	ELD	services,	the	focus	is	
different.		The	ELD	Specialist	teaches	the	language	within	the	texts,	i.e.,	vocabulary,	sentence	
structures,	and	linguis8c	complexity,	which	then	gives	the	EL	learner	access	to	the	grade	level	
content.		

***Kindergarten	and	first	grade	Tier	2	ELD	instruc8on	is	based	on	oral	language	only.		Due	to	
the	introductory	nature	of	reading	and	wri8ng	instruc8on	at	K-1	grades,	EL	learners	receive	
literacy	instruc8on	from	the	general	ed	teacher	during	Tier	1	grade	level	content	classes.		If	
literacy	needs	are	not	met	during	Tier	1	instruc8on,	the	EL	learner	would	receive	a	Tier	2,	
addi8onal	dose,	reading	interven8on	from	the	reading	interven8onist	or	general	ed	teacher.		

Multi-Tiered Systems of Support and ELs 
All learners at MCSD participate in MTSS.  
Learn more about MTSS for ELs at the Colorado Department of Education: MTSS.   
Learn more about MCSD MTSS and ELs here. 

High School and ELs 
MCSD strives to provide our high school ELs with the learning experiences needed for life-long 
learning as well as to prepare them for future education and career options.   The CDE Office of 
Cultural and Linguistic Diversity offers us the following guidance (2018):

Instructional Focus Features of Academic Language 
within all four domains; reading, 
writing, listening and speaking
Discourse:  Linguistic Complexity                    
Sentence:  Language Forms and 
                 Conventions
Word/Phrase:  Vocabulary Usage

Oral language development
Introductory English literacy 
skills

Organizational Factors Tier 2 Tier 3
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1.  There is reasonable concern about students taking too long to complete school. Many studies 
show that the older students are the greater likelihood they will drop out. However, such research 
has never been conducted on ELs. One major reason that attrition is high in this group is that 
relevant, credit-bearing courses are often not provided for them, making dropping out a 
reasonable response to a dead-end curriculum. A longer time allowed for high school with 
intense initial diagnostic assessment, individual counseling and monitoring, and opportunities for 
internships and career and community engagement, may be exactly what many long- term ELs 
need. Further, there is no statutory basis for removing a student (up to age 21) from high school, 
as long as she/he is making progress toward graduation. 

2.  As outlined in the Colorado Department of Education’s strategic plan, we need to prepare 
students to thrive in their education and in a globally competitive workforce. Greater opportunity 
for college should be made available to all. However, school should also offer learning 
experiences and coursework that lead to competence in the fields needed for productive roles as 
citizen, worker and life-long learner, and provide multiple pathways and options for students 
who choose non-college options as well as for those bound for higher degrees. Schools also must 
acknowledge that many students feel pressured to work and help their families. Schools that offer 
opportunities to enhance job options (may be part of a longer term plan for postsecondary 
education) are more likely to hold students. 

Following our Instructional Delivery Plan Model, our ELD Specialists coteach content area 
classes as well as offer the following instructional programming to our learners: 

Students new to the country and Non-English Proficient learners:
Specific newcomer classes are designed for Non-English Proficient students that are new to the 
country or need intensive English language development. Offered by the ELD Specialist, this 
delivery model accelerates the acquisition of English language skills as well as orients the 
student to the US.    
                                                        
Limited English Proficient (LEP) Learners:
The learning needs of LEP learners include social English, academic English, and accessibility to 
grade-level content.  To meet these needs, secondary ELD Specialists teach specially designed 
courses that focus on listening, speaking, reading and writing of the academic vocabulary, 
language forms, and linguistic complexity of grade-level, content area curriculum.  ELs take 
these classes in tandem with their mainstream, grade-level math, science and social studies 
coursework.   
English Language Arts, however, is taught within a sheltered EL class until our learners reach a  
proficiency level that enables them to access the grade-level content curriculum in the regular 
classroom.

Learn more about instruction High School ELs here. 
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Exceptional Student Services and ELs 
MCSD continues to develop processes that ensure appropriate referrals, identification and 
servicing of ELs with special needs.  Collaborative teams of ELD Specialists, Exceptional 
Student Services Teachers, classroom teachers, psychologists and families work together to 
review and appropriately interpret assessment and observational information. Teachers work 
together to address individual situations and create tiered differentiated language instruction, 
interventions and ongoing progress monitoring of language development.  Learn more about 
MCSD Exceptional Student Services for ELs here. 

Learn more about Learners who are Culturally and/or Linguistically Diverse (CLD) Suspected of 
Having Educational Disabilities here.   

Gifted & Talented and ELs 
MCSD recognizes that EL learners express talents and gifted tendencies in ways that cannot be 
determined by a test alone.  For this reason, MCSD provides a culturally and linguistically fair 
gifted assessment opportunity whereby the EL learner can demonstrate advanced ability and 
creativity.  When an EL learner displays creative potentials, regardless of G/T Program 
qualification, a team comprised of ELD Specialists, G/T Coordinators and classroom teachers 
collaborate to design accelerated instructional opportunities for engagement and learning.  

Learn more about G&T and ELs here.

Learn more about the MCSD GATE Program here.    

                                                                                               

STEM and ELs 
MCSD is progressing toward a districtwide STEM (Science, Technology, Engineering, 
Mathematics) and PBL (Problem-Based Learning) implementation.  PBL projects within the 
STEM model are the ideal way in which to authentically engage EL learners with academic 
language.  ELD Specialists work closely with content teachers to plan and implement academic 
language learning within the PBL lessons.                     

Learn more about planning PBLs for ELs here.

The READ Act and ELs 
The Colorado Reading To Ensure Academic Development Act (Colorado READ Act) was passed 
by the Colorado Legislature during the 2012 legislative session. The READ Act repeals the 
Colorado Basic Literacy Act (CBLA) as of July 1, 2013, keeping many of the elements of CBLA 
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such as a focus on K-3 literacy, assessment, and individual plans for students reading below 
grade level. The READ Act differs from CBLA by focusing on students identified as having a 
significant reading deficiency, delineating requirements for parent communication, and providing 
funding to support intervention. Other components of the Colorado READ Act include a 
competitive Early Literacy Grant and a resource bank of assessments, instructional 
programming, and professional development.  

Learn more about the READ ACT here.

Read more about the READ ACT and English learners here.

Learn more about MCSD Elementary Resources here.

Read Plans and ELs
Invalidating SRD Determination for an English Learner

At MCSD, we follow the guidance created by the Colorado State Department of Education.  If a 
student is a non-English speaking newcomer and has been in the district for less than one year, s/
he is exempt from the SRD Identification process.  All other ELs must be assessed based on state 
guidelines and may be considered for SRD identification.  EL s will participate in the DIBELS 
Next screening process.  If the EL’s cut score is below that of grade level proficiency, the ELD 
Specialist must determine whether the SRD determination is valid or not.  (See p. 4 Figure 1. 
SRD Determination Process for English Learners Receiving Literacy Instruction in English)

The ELD Specialist will gather and evaluate language assessment data.  
1) ACCESS for ELLs 2.0
2) IPT
3) SOLOM Assessment

If it is determined that the language assessment data invalidates the SRD Determination, a 
READ Plan will not be developed.  Language assessment scores and a detailed explanation of 
why the student will not be placed on a READ Plan will be uploaded into the EL’s file within the 
EL system.  The student will take the DIBELS NEXT assessment again at the middle of the year 
and the end of the year.  If the language assessment data does not invalidate the SRD 
determination, a READ Plan will be developed for the EL.

Developing a READ Plan for English Learners
When an EL has been determined to need a READ Plan, the ELD Specialist works with the 
reading interventionist and/or the classroom teacher to create the plan. The ELD Specialist 
ensures that the following takes place: 
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• ACCESS data is reviewed and included to guide prioritizing goals for the plan

• The READ plan for English Learners includes reading goals that are aligned to the EL 
learner’s English language development levels as determined by ACCESS proficiency scores. 
The READ plan includes appropriate literacy goals for the language(s) of instruction

• Interventions included within a READ plan for English Learners are appropriate based on a 
student’s English language proficiency level 

• As appropriate, the IPT Spanish assessment is used if needed to guide instructional goal 
planning

MCSD ELD Specialist Role and Responsibilities 

The ELD Specialist serves as an English Language teacher for students who are learning 
English as a second language.  The ELD Specialist works in a program designed to provide 
direct English Language instruction in the classroom, small groups and/or individual student 
settings.  The ELD Specialist serves as an in-building academic language expert by collaborating 
with general education teachers around EL learner needs.  In addition to teaching English, the 
ELD Specialist serves as the cultural liaison between school and families of English learners.
 
Essential Functions
• Teach English learners content specific academic language (WIDA/CELP Standards)
• Collaborate with general education teachers to align academic language instruction with    
      content area instruction
• Assist general education teachers with 1) utilizing appropriate scaffolding, differentiation and
      strategies to address diverse English learner proficiency levels within the classroom and 
      2) developing culturally responsive practices within the school setting
• Effectively implement MCSD ELD Instructional Delivery System and Formative Assessment 
      System for English learners
• Professionally manage MCSD ELD Program systems:  EduSkills data platform and reporting 

and EL student identification and redesignation protocols
• Participate in ELD team professional development opportunities
• Establish and maintain positive communication with English learner families
• Organize and implement schoolwide English learner family events
 
Education and Skills
• At MCSD, our ELD Specialists have either a Bachelor or Masters Degree with License/
    Endorsement in Culturally and Linguistically Diverse Education, or related field
• Expert knowledge around how academic language connects the Colorado Academic 
• Standards, WIDA English Language Proficiencies, instruction, and assessment
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• Expert knowledge around WIDA/CELP standards and instructional strategies for English
    learners
• Ability to work collaboratively with others and maintain a professional and forward-thinking
    attitude while participating in ongoing program improvement
• Ability and desire to form relationships with families of English learners
• Familiarity with and willingness to learn about and utilize workplace technology to improve
    communication, collaboration, and productivity assessment
• Participate in all WIDA training, test organization and administration
• Plan and provide staff development activities to increase understanding of:

• EL  identification and placement process
• EL  needs
• formative assessments-gathering language specific data and planning and implementing 

appropriate instruction specific to EL needs  
• essential instructional practices to meet EL needs in the regular classroom          

Learn more about our ELD Specialists here.

Program Evaluation 
The MCSD ELD Program Evaluation team 
consists of the District ELPA Coordinator, 
District Equity/Title III Coordinator, Director 
of Instruction, Data Coordinator and ELD 
Specialists.  On an ongoing basis, we collect 
quantitative as well as qualitative data to 
improve curricular and instructional 
programming.  Learn more about ELD 
Program evaluation here. 

Staffing and Resources 
The MCSD departments of English Language Development, Human Resources and Finance 
work together to determine staffing allocations as well as purchasing decisions.  Learn more 
about staffing and purchasing patterns over the last three years here. 
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Culture and Equity 
Equitable and culturally appropriate practices in education stem from federal and state legislative 
precedents (i.e., the Elementary and Secondary Education Act and Every Student Succeeds Act).  
MCSD educators recognize the unique needs of learners that come from diverse cultural and 
linguistic backgrounds and utilize targeted governmental grants to provide equitable and 
culturally appropriate learning and community engagement opportunities for our English learners 
and immigrant students and families.  Learn more about culture and equity at MCSD here.

English Learner Definitions 
Taken from the Colorado Department of Education, https://www.cde.state.co.us/postsecondary/
englishlearnersdefinitions

ACCESS for ELLs - (Assessing Comprehension and Communication in English State-to-State 
for English Language Learners) Colorado’s English language proficiency assessment given to 
K-12 students who have been identified as ELs.

AGP- (Adequate Growth Percentile) AGPs are the growth percentiles needed to get to English 
proficiency within the set timeline.

BICS- (Basic Interpersonal Communication Skills) The language ability required for face-to-
face communication where linguistic interactions are embedded in a situational context.

BOE- (Body of Evidence) Multiple data sources used for monitoring and reclassifying a student. 
CALP (Cognitive Academic Language Proficiency) The language ability required for academic 
achievement in a context-reduced environment such as classroom lectures and textbook reading 
assignments.

CAS- (Colorado Academic Standards) Expectations of what students need to know and be able 
to do at the end of each grade.

CDE- Colorado Department of Education

CELP- (Colorado English Language Proficiency Standards) Comprehensive English Language 
Proficiency standards that address the need for students to become fully proficient in both social 
and academic English.

CLD- (Culturally and Linguistically Diverse) A term used to describe students of differing 
cultural and/or linguistic backgrounds.

4.18.18HH

https://sites.google.com/olathepirates.org/mcsdeldprogram/culture-equity


Page �35
EduSkills- data warehouse for EL assessment data and English Language Instruction Plans

ELA- (English Language Acquisition) Providing services to English language learners through a 
transitional native language instruction model and/or an English as a second language (ESL) 
model. The goal of the program is for students to transition to the mainstream English language 
instructional program.

ELAP-English Language Acquisition Plan-Individual language learning plans that include 
performance data and  language goals and objectives for English learners. 

ELD- (English Language Development) Can be a program or simply a set of guidelines for the 
language development of ELs. The State of Colorado has English Language Development 
Standards to guide districts, schools and teachers in developing appropriate programs.

EL- (English Learner) A student who is linguistically diverse and who is identified using the 
state- approved English language proficiency assessment and a body of evidence as having a 
level of English language proficiency that requires language support to achieve standards in 
grade-level content in English

ESEA- (Elementary and Secondary Education Act) Passed in 1965 as a part of the “War on 
Poverty.” ESEA emphasizes equal access to education and establishes high standards and 
accountability. In 2002, Congress amended ESEA and reauthorized it as the NCLB.

ESSA – (Every Student Succeeds Act) was signed by President Obama on December 10, 2015.  
This bipartisan measure reauthorizes the 50-year-old ESEA, the nation’s national education law 
and longstanding commitment to equal opportunity for all students.

ESL- (English as a Second Language) A model for providing services to English learners that 
includes supported English content instruction and English language development.

Exceptional- Students who are gifted/talented, students with disabilities, and English learners 
who have special learning needs are considered to be exceptional. 

Exited- Learners who are FEP (Fluent English Proficient) and who after being monitored for 4 
years no longer require ELA services.  (MY1, MY2, EXIT Y1, EXIT Y2)

FEP- (Fluent English Proficient) English learners who are able to understand and communicate 
effectively with various audiences on a wide range of familiar and new topics to meet social and 
academic demands. They are able to achieve in content areas comparable to native English 
speakers, but may still need limited linguistic support.

Gen Ed- General education classroom

GT- (Gifted and Talented) Students who give evidence of high performance capability in 
intellectual, creative, artistic, leadership, or specific academic areas.
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HLS/HLQ- (Home Language Survey) A form completed at the time of registration used to 
identify English learners for the purpose of providing access to appropriate educational 
opportunities.

IDEA- (Individuals with Disabilities Education Act) The federal law pertaining to Special 
Education. Reauthorized in 1997. IEP (Individualized Education Program) A written statement 
for each child with a disability that is developed, reviewed, and revised in a meeting in 
accordance with the Individuals with Disabilities Act (IDEA)

IPT- (Idea Proficiency Test) English language proficiency test

L1- (First language) The language a child learns as his or her native language

L2- (Second Language) A language an individual learns in addition to his or her first language

LEA- (Local Education Agency) The local school district or BOCES LIEP (Limited Instruction 
Education Program) Districts are required to provide evidence that appropriate programming is 
available for ELs. LEP- (Limited English Proficient) Individuals who do not speak English as 
their primary language and who have a limited ability to read, speak, write or understand English 
can be Limited English Proficient.

LIEP-Language Instruction Education Plan-the district’s plan for delivering English language 
instruction to English learners. 

MGP- (Median Growth Percentile) MGPs are the median individual student growth percentiles 
calculated at district EMH levels Where n=20+. The median individual student growth percentile 
provides a measure of the relative effectiveness of the school/district in teaching English to ELs.

Monitor 1, Monitor 2- ELs reclassified as FEP are monitored for a period of 2 years to 
determine their successes in the regular school program.   Monitoring will increase to 4 years 
under ESSA.

MTSS- (Multi-Tiered System of Supports) A prevention-based framework of team-driven, data-
based problem solving for improving the outcomes of every student through family, school, and 
community partnering and a layered continuum of evidence-based practices applied at the 
classroom, school, district, region, and state level.

NEP- (Non-English Proficient) Students who come from another language background and are 
not fluent in English (speaking, listening, reading and/ or writing)

OCR- (Office for Civil Rights) The department of federal government that watches out for 
violations of civil rights laws. They can also be contacted by parents and teachers to report 
violations by school districts with regards to ethnicity or language discrimination.
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PHLOTE- (Primary or Home Language Other Than English) A designation given to students 
based on information from the Home Language Questionnaire that indicates the primary 
language spoken at home is not English.

Redesignation- Redesignation is a term that is used when a student’s English language 
proficiency level changes from Limited English Proficiency (LEP) to Fluent English Proficiency 
(FEP) Monitor Year 1. Sheltered Content Courses- A course designed to make grade-level 
academic content understandable for English learners while at the same time developing their 
English language proficiency. The instructor uses strategies and techniques to integrate language 
and content while infusing socio-cultural awareness.

SIOP- The Sheltered Instruction Observation Protocol (SIOP) is a research-based and validated 
model of sheltered instruction to help teachers plan and deliver lessons that allow English 
learners to acquire academic knowledge as they develop English language proficiency.

SLIFEs – Students with Limited/Interrupted Formal Education

SOLOM- (Student Oral Language Observation Matrix) An informal language acquisition matrix 
done through observation of the student in various settings.

W-APT- (WIDA-ACCESS Placement Test) Colorado’s English language proficiency “screener” 
test given to incoming students who may be designated as English learners. It assists with 
placement decisions such as identification and placement of ELs.

WIDA- (World-Class Instructional Design and Assessment) Colorado is a member state of the 
non-profit cooperative group whose purpose is to develop standards and assessments that meet 
and exceed the goals of NCLB and promote educational equity for ELs.

WM- (Woodcock-Munoz) There are several assessments produced by “Woodcock-Munoz”, but 
the most common is the language proficiency test used by districts in a BOE to determine 
placement in an ELA Program or not.
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